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Introduction

A big item on the education circuit today is the process popularly

(orunpopularly) called needs assessment. Mandated by law, demanded by

school boards, encouraged by university educators and requested by community

groups, needs assessment is being forced into the laps of school adminis-

tralors and ultimately to classroom teachers. Some have panicked, others

have laboriously put the process into motion, while still others continue

to do what they had already been doing, merely changing the label to that

of needs assessment.
1.

,,,

at is the nature Of this process that stirs 'so many groups of

people? Is it just another of tht fads that seem to show up periodically

ill education? What does a school district gain by conducting a needs as-

sessment? These and other questions should be answered in hopes that the

most benefit can be derived from a potentially rewarding situation.

Definition

The most common interwetation of the word "need" in needs assessment

is die discrepancy between "what is" and "what ought to be." Therefore

needs assessment in education may be thought of as the process of assess-

ing or determining thu extent of the discrepancies that exist in educational

operations as related to student outcomes.

This seemingly simple definition hides much of the impact that accom-

panies an actual needs assessment. For instance, the phrase "what ought

to be" could mean a situation that is "requisite," "desirable" or "useful"

each quite different in meaning. Also, the word assessment implies

determination of "importance," "size," or "value."
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t,:liat types of questions should educators be trying to answer? Per-

haps all questions -- that is, the importance, size and value of the dis-

crepancies that exist in all that is requisite, desirable and useful in

education. This presents a major task to say the least. No wonder some

school administrators are quaking!

Why do a Needs Assessment?

The most compelling reasons for many school districts are (1) the

fact that it may be legislatively mandated and (2) that "everybody else is

doin it." By and in themselves these reasons are not going to produce

the intend._.d results, however, they may provide the necessary impetus to

start. Furthermore, if the_needs assessment process is internalized by the

local school personnel, there are essentially no limits to the benefits

that can be derived. Better planning; increased involvement and com-

munication among different societal groups; better information for

decision-making; more meaningful feedback and evaluation.; closer coordi-

nation; ,etter definition of district, building, classroom and individual

goals; and much more could result from a "properly" done needs assessment.

.What is a Properly Done Needs Assessment?

liv the only criteria for an educational needs assessment is

that the focus be oriented toward the student. Generally there are

four linking factors that make up a needs assessment. Each of these

factors consists of a broad statement that allows enough flexibility for

adoption to a local school system. Staying within the following framework,

many options are available to the user ranging from completepre-packaged

needs assessment kits to procedures developed entirely within the local

district.



Factor f. Prediction of skills needed-in the filture.

This tactor enables a school district to focus on the reasons for

their very existence, that is, what is it that the schools should provide

the students in order to help them cope not only in the present, but-also

next year, 5 or 10 years from now. Answering this question gives a

direction or target for all activities that follow.

Factor II. Identification of charccteristics of local students.

The personnel, the curricular programs and the faciities of a local

school district should not only be directed toward future targets, but

should also reflect the unique characteristics of the students currently

attending the school. Therefore an extremely important input for a needs

assessment is the identification and verification of these characteristics.

This input may include such information as achievement scores, attitudes,

unique skills, aspirations for the future, family backgrounds, follow-up

surveys of past students, and other types of relevant data.

Factor III. Documentation of activities and success of the current local
educational process.

Another valuable input consists of the documentation of the practices

and procedures currently operating in the schools. This input is necessary

in order to develop a baseline from which to work something that can

be added to, deleted or modified. Input of this nature might include pro-

gram evaluations, trend analyses, scheduling, planning procedures, survey

opinionnaires, and other pieces of information that can be documented.

Factor IV. Determination of what has to be eliminated, modified or added
to the current local educatiorial process to coordinate Factors
I, II, and III.

This factor is the heart of needs assessment. Taking into account the

goals or predicted future skills, the student characteristics, and the current
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operatim j)rocedures, a plan of action ha!: to be developed. in Order. to try

to optinie the operations of the school district. One method 'of ty ing

these factors together at this stage is for the classroom teachers to

personalize each district-wide goal in terms of Classroom objectives,

activities and evaluation. Figure. 1 illustrates a useful format for class-

room application.

Ccal er Predicted Skill

(isssrorm
Itrteo.Eive

Statements

Classroom
Evaluation

Materials

Q,4[inns

1

What do'l want my
students to know
because of this
goal?

Psychomotor
Questions

Affective
Questions

Is there a psychomotor
skill associated with
this goal./

Whar attitudes should
stuaentR have in
learning and in apply
ing this goal?

How can I t1.11 the

difference between
successful and
unsuccessful
students?

How can the success
of the psychomotor
skills be observed?

How ,aa I make
subjective attitude
evaluation less
subject IO in-
dividual whim and
prejudice?

What processes ahd
materials have worked
in eetting this goal
arrass to the niqu
stodents in m
classroom'

:That processes and

materials have worked
in developing psycho-
motor skills needed-
for meeting this goal?

What can my students
and I do together to
develop the give-and-
take necessary to
foster attitudes
needed in accomplish-
ing this goal?

;:trar. resour,es are needol in my classroom to bett . r ccomplish this
goal?

"tm

Fiwire I Questions that can be used to correlate goals,
objectives, evaluation and resources in the classroom.

ttr.
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By thoroiZhly answering the questions contained in Figure 1, teachers

and adminis.trators will be able to more closely relate 10 district goals

and will also begin to identify and document curricular discrepancies.

What happens after the needs assessment is completed?

To stop at this point would be analogous to putting millions of dollars

into research and never using its benefits. Similarly, in needs assessment,

steps have to be taken beyond the identification of needs if it is to be

of value to the school district. The following three factors bring closure

to the initial cycleof a needs assessment.

Factor V. Implementation.

Once decisions are made to modify existing programs a plan of action

for implementation should be established. If the previous four factors

of needs assessment have been well documented and analyzed, then imple-

mentation should be a relatively smooth process. The decisions have al-

readyibeen made, what remains is putting the plan into action. Some targets

will be immediate and may be athieved within a few months. Other imple-

mentation phases may be spread over seireral,years.

Inservice programs, group discussions, planning sessions, estab-

lishing timelines, PERT networks, and many other processes could assist the

implementation factor of needs assessment.

Factor VI. Evaluation.

Needs assessment and the implementation of the changes decided upon

would produce little visible impact without an evaluation of success of

the various activities. Certain targets have been established and methods

developed in hopes of moving the students closer to the actual achievement

8



of these targets. [dually, the evaluation should look at the appro-.

priateness of the targets and the success of the methods used to achieve

these targets.

Factor. VIL. Beyond Needs Assessment (Recycling).

The completion of the needs assessment model represents the begin-

ning of a meaningful on-going process if provisions for recycling are

included. Only through the recycling process -- reassessment of needs,

continued modification of programs, and further evaluation -- will the

educational process continue to grow, improve, and provide meaningful

experiences for the learner.

Cojgarison of Three Models

Seven factors have/been identified as being integral parts of a needs

assesSmt.mt: (1) future targets; (2) student characteristics; (3) current

processes; (4) change needed; (5) implementation; (6) evaluation;

apd (7) recycling. In Table 1 three commercial needs assessment models

ar,, compared on each of these seven factors. The Phi Delta Kappa (PDK)

Model was originally developed at Chico State College in California under

a Title III ESEA Grant. The Center for the Study of Evaluation based

at UCLA developed the CSE Model. The third model used in the comparis&n is

the model produced by the Westinghouse Learning Corporation (WIC).

The three mu dels were chosen because of their established popularity,

and the ready availability of "kits" to assist in conducting a needs

assessment.

9



F
A
C
T
O
R
S

I
.

P
r
e
d
i
c
t
i
o
n
 
o
f
 
s
k
i
l
l
s
 
n
e
e
d
-

e
d
 
b
y
 
p
e
o
p
l
e
 
i
n
 
t
h
e
 
f
u
t
u
r
e
.

I
d
e
n
t
i
f
i
c
a
t
i
o
n
 
o
f
 
c
h
a
r
a
c
t
e
r
-

i
s
t
i
c
s
 
o
f
 
l
o
c
a
l
 
s
t
u
d
e
n
t
s
.

I
I
I
.

D
o
c
u
m
e
n
t
a
t
i
o
n
 
o
f
 
a
c
t
i
v
i
t
i
e
s

a
n
d
 
s
u
c
c
e
s
s
 
o
f
 
c
u
r
r
e
n
t
 
l
o
c
a
l

e
d
u
c
a
t
i
o
n
a
l
 
p
r
o
c
e
s
s
.

I
V
.

D
e
t
e
r
m
i
n
a
t
i
o
n
 
o
f
 
w
h
a
t
 
h
a
s
 
t
o

b
e
 
e
l
i
m
i
n
a
t
e
d
,
 
m
o
d
i
f
i
e
d
,
 
o
r

a
d
d
e
d
 
t
o
 
t
h
e
 
c
u
r
r
e
n
t
 
l
o
c
a
l

e
d
u
c
a
t
i
o
n
a
l
 
p
r
o
c
e
s
s
 
i
n
 
o
r
d
e
r

t
o
 
c
o
o
r
d
i
n
a
t
e
 
f
a
c
t
o
r
s
 
I
,
 
I
I

a
n
d
 
I
I
I
.

V
.

I
m
p
l
e
m
e
n
t
a
t
i
o
n

V
I
.

E
v
a
l
u
a
t
i
o
n

V
i
l
.
,

,
2
y
o
n
d

;
r
e
c
y
c
l
i
c

J
a
n
i
e

L

C
o
m
p
a
r
i
s
o
n
 
e
t
 
N
e
e
d
s
 
A
s
s
e
s
s
m
e
n
t
 
M
o
d
e
l
s

P
D
F
.

1
8
 
a
l
l
-
e
n
c
o
m
p
a
s
s
i
n
g
 
g
e
a
l
s
 
a
r
e

p
r
o
v
i
d
e
d
 
a
s
 
p
a
r
t
 
o
f
 
t
h
e
 
m
o
d
e
l
.

T
h
e
 
d
i
s
t
r
i
c
t
 
m
a
y
 
c
h
a
n
g
e
,
 
a
d
d
,

o
r
 
d
e
l
e
t
e
 
g
o
a
l
s
 
i
f
 
d
e
s
i
r
e
d
:
.

A

c
o
m
m
i
t
t
e
e
 
o
f
 
6
0
-
8
0
 
c
o
m
m
u
n
i
t
y

m
e
m
b
e
r
s
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
r
e
l
a
t
i
v
e

i
m
p
o
r
t
a
n
c
e
 
o
f
 
t
h
e
 
g
o
a
l
s
 
t
h
r
o
u
g
h

a
 
f
o
r
c
e
d
-
c
h
o
i
c
e
 
t
e
c
h
n
i
q
u
e
.

D
o
e
s
 
n
o
t
 
f
o
r
m
a
l
l
y
 
l
o
o
k
 
a
t
 
s
t
u
-

d
e
n
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
.

A
t
 
a
 
s
e
c
o
n
d
 
m
e
e
L
i
n
g
 
t
h
e
 
c
o
m
-

m
i
t
t
e
e
 
m
e
m
b
e
r
s
 
a
r
e
 
a
s
k
e
d
 
t
o

r
a
t
e
 
t
h
e
 
g
o
a
l
s
 
t
o
 
d
e
t
e
r
m
i
n
e
 
h
O
w

w
e
l
l
 
t
h
e
 
s
c
h
o
o
l
 
i
s
 
m
e
e
t
i
n
g

e
a
c
h
 
g
o
a
l
.

M
e
a
n
 
s
c
o
r
e
s
 
f
o
r
 
e
a
c
h
 
g
o
a
l
 
p
r
o
-

v
i
d
e
 
e
d
u
c
a
t
o
r
s
 
w
i
t
h
 
a
 
b
a
s
i
s

f
o
r
 
d
e
c
i
d
i
n
g
 
w
h
e
t
h
e
r
 
t
o
 
r
e
v
i
s
e

e
x
i
s
t
i
n
g
 
p
r
o
g
r
a
m
s
 
o
r
 
d
e
v
e
l
o
p

n
e
w
 
o
n
e
s
.

S
c
o
r
e
s
 
f
o
r
 
t
h
e
 
d
i
f
-

f
e
r
e
n
t
 
s
o
c
i
e
t
a
l
 
g
r
o
u
p
s
 
a
r
e

c
o
m
p
a
r
e
d
 
t
o
 
o
b
t
a
i
n
 
t
h
e
 
d
e
g
r
e
e

o
f
 
a
g
r
e
e
m
e
n
t
o
r
 
d
i
s
a
g
r
e
e
m
e
n
t
.

T
h
e
 
g
o
a
l
s
 
t
h
a
t
 
r
e
c
e
i
v
e
 
a
 
h
i
g
h

i
m
p
o
r
t
a
n
c
e
/
l
o
w
 
a
t
t
a
i
n
m
e
n
t
 
r
a
t
-

i
n
g
 
a
r
e
 
c
o
n
s
i
d
e
r
e
d
 
t
o
 
b
e
 
m
o
s
t

c
r
i
t
i
c
a
l
.

P
r
o
g
r
a
m
m
e
d
 
c
o
u
r
s
e
 
f
o
r
 
t
h
e
 
w
r
i
t
-

i
n
g
 
o
f
 
p
e
r
f
o
r
m
a
n
c
e
 
o
b
j
e
c
t
i
v
e
s

f
o
r
 
c
u
r
r
e
n
t
 
p
r
o
g
r
a
m
s
 
o
f
 
i
n
s
t
r
u
c
-

t
i
o
n
 
r
e
l
a
t
e
d
 
t
o
 
t
h
e
 
g
o
a
l
s
.

T
h
e
s
e
 
i
d
e
n
t
i
f
y
 
w
h
a
t
 
t
h
e
 
l
e
a
r
n
-

e
r
 
i
s
 
t
o
 
d
o
,
 
h
o
w
 
i
t
 
i
s
 
t
o
 
b
e

d
o
n
e
 
a
n
d
 
h
o
w
 
w
e
l
l
 
t
h
e
 
l
e
a
r
n
e
r

i
s
 
t
o
 
p
e
r
f
o
r
m
.

P
r
o
g
r
a
m
 
o
b
j
e
c
-

t
i
v
e
s
 
a
r
e
 
t
h
e
n
 
d
e
v
e
l
o
p
e
d
.

T
h
r
o
u
g
h
 
m
e
a
s
u
r
a
b
l
e
 
p
e
r
f
o
r
m
a
n
c
e

o
b
j
e
c
t
i
v
e
s
 
a
n
d
 
i
m
p
l
e
m
e
n
t
a
t
i
o
n

o
f
 
a
n
 
E
d
u
c
a
t
i
o
n
a
l
 
P
l
a
n
n
i
n
g

M
o
d
e
l
.

A
a
m
i
a
i
.
-
;
t
r
.
d
.
.
r
'
a

M
o
d
e
l
 
i
s
 
o
r
o
o
i
d
e
d
 
t
o
c
 
!
.
!
!
L
r
e

a
u
t
i
 
m
i
n
a
r
e
,
!
,
,
a
t
 
o
f

.
,
s
4
.
;
s
:
r
:
r
u
t

C
S
E

1
0
6
 
e
l
e
m
e
n
t
a
r
y
 
s
c
h
o
o
l
 
g
o
a
l
s
 
d
e
r
i
v
e
d

f
r
o
m
 
4
1
 
b
r
o
a
d
 
c
a
t
e
g
o
r
i
e
s
 
a
r
e
 
p
r
o
v
i
d
e
d

a
s
 
p
a
r
t
 
o
f
 
t
h
e
 
m
o
d
e
l
.

T
h
r
e
e
 
a
l
t
e
r
-

n
a
t
i
v
e
 
m
e
t
h
o
d
s
 
a
r
e
 
s
u
g
g
e
s
t
e
d
 
f
o
r
 
d
e
-

t
e
r
m
i
n
i
n
g
 
t
h
e
 
r
e
l
a
t
i
v
e
 
i
m
p
o
r
t
a
n
c
e
 
o
t

t
h
e
 
g
o
a
l
s
.

M
o
s
t
 
g
o
a
l
s
 
h
a
v
e
 
s
u
g
g
e
s
t
e
d
 
m
e
a
s
u
r
e
m
e
n
t

i
n
s
t
r
u
m
e
n
t
s
 
a
s
s
o
c
i
a
t
e
d
 
w
i
t
h
t
h
e
m
 
t
h
a
t

a
l
l
o
w
 
g
a
t
h
e
r
i
n
g
 
q
u
a
n
t
i
t
a
t
i
v
e
 
d
a
t
a
 
o
n

a
c
h
i
e
v
e
m
e
n
t
 
a
n
d
 
a
t
t
i
t
u
d
e
s
 
o
f
 
t
h
e

s
t
u
d
e
n
t
.

S
u
g
g
e
s
t
e
d
 
m
e
a
s
u
r
e
m
e
n
t
 
i
n
s
t
r
u
m
e
n
t
s

a
s
s
o
c
i
a
t
e
d
 
w
i
t
h
 
t
h
e
 
g
o
a
l
 
a
l
l
o
w
 
g
a
t
h
e
r
-

i
n
g
 
d
a
t
a
 
f
o
r
 
g
r
o
u
p
 
c
o
m
p
a
r
i
s
o
n
s
 
a
g
a
i
n
s
t

n
a
t
i
o
n
a
l
 
n
o
r
m
s
.

W
i
t
h
 
t
h
e
 
u
s
e
 
o
f
 
a
 
w
e
i
g
h
t
i
n
g
 
s
y
s
t
e
m

g
o
a
l
s
 
a
r
e
 
r
a
n
k
e
d
 
i
n
 
t
e
r
m
s
 
o
f
 
t
h
e
 
c
u
r
-

r
e
n
t
 
p
e
r
f
o
r
m
a
n
c
e
 
l
e
v
e
l
,
 
t
h
e
 
a
v
e
r
a
g
e

i
m
p
o
r
t
a
n
c
e
 
r
a
t
i
r
s
s
 
a
n
d
 
t
h
e
 
p
r
o
b
-

a
b
i
l
i
t
y
 
o
f
 
i
m
p
7
o
v
i
n
g
 
s
t
u
d
e
n
t
 
p
e
r
f
o
r
-

m
a
n
c
e
.

O
n
c
e
 
t
h
e
 
g
o
a
l
 
a
r
e
a
s
 
a
r
e
 
r
a
n
k
e
d
 
i
n

t
e
r
m
s
 
o
f
 
p
r
i
o
r
i
t
y
 
v
a
l
u
e
,
 
i
t
 
i
s
 
s
u
g
-

g
e
s
t
e
d
 
t
o
 
b
e
g
i
n
 
p
l
a
n
n
i
n
g
 
t
h
e
 
n
e
c
c
e
s
-

s
a
r
y
 
r
e
v
i
s
i
o
n
s
 
o
f
 
t
h
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l

p
r
o
g
r
a
m
.

I
t
 
i
s
 
r
e
c
o
m
m
e
n
d
e
d
 
t
h
a
t
 
a
 
p
r
o
g
r
a
m

p
l
a
n
n
i
n
g
 
e
v
a
l
u
a
t
i
o
n
 
b
e
 
c
o
n
d
u
c
t
e
d
 
t
o

s
p
e
c
i
f
y
 
t
h
e
 
p
a
r
t
i
c
u
l
a
r
 
t
y
p
e
 
o
f
 
n
e
w

i
n
s
t
r
u
c
t
i
o
n
a
l
 
p
r
o
g
r
a
m
s
 
t
h
a
t
 
w
i
i
l
 
b
e

i
m
p
l
o
r
a
,
a
t
e
d
. a

:
o
r

r
i
-
s
u
l
t
s

g
r
,
u
p
-
1
.

W
L
C

0
 
g
e
n
e
r
a
l
 
g
o
a
l
s
 
a
r
e
 
p
r
o
v
i
d
e
d
 
w
i
t
h
 
O
l
e

m
o
d
e
l
 
o
r
 
t
h
e
 
d
i
S
t
r
i
c
t
 
m
a
y
 
i
n
p
u
t
 
t
h
e
i
r
 
o
w
n
.

D
i
f
f
e
r
e
n
t
 
s
o
c
i
e
t
a
l
 
g
r
o
u
p
s
 
r
a
t
e
 
e
a
c
h
 
g
o
a
l

t
e
r
m
s
 
o
f
 
i
m
p
o
r
t
a
n
c
e
,
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
a
n
d

a
t
t
a
i
n
m
e
n
t
.

D
o
e
s
 
n
o
t
 
f
o
r
m
a
l
l
y
 
L
.
.
,
o
k
 
a
t
 
s
t
u
d
e
n
t
 
j
r
a
r
a
,
_
-

c
e
l
i
s
t
i
c
s
.

C
o
a
l
s
 
a
r
e
 
r
a
t
e
d
 
i
n
 
t
e
r
m
s
 
o
f
 
h
o
w
 
w
e
l
l
 
t
h
e

s
c
h
o
o
l
s
 
a
r
e
 
m
e
e
t
i
n
g
'
e
z
c
h
 
g
o
a
l
 
(
a
t
t
a
i
n
i
r
r
i
t
)
.

A
 
c
r
i
t
i
c
a
l
 
v
a
l
u
e
 
f
o
r
 
p
r
i
o
r
i
t
y
 
r
a
n
k
i
n
g
 
i
s

d
e
t
e
r
m
i
n
e
d
 
b
y
 
a
 
c
o
m
b
i
n
a
t
i
o
n
 
o
f
 
t
h
e
 
v
e
r
a
g
e

r
a
t
i
n
g
s
 
o
f
 
i
m
p
o
r
t
a
n
c
e
 
(
I
)
,
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

(
R
)
 
a
n
d
 
a
t
t
a
i
n
m
e
n
t
 
(
A
)
 
v
a
r
i
a
b
l
e
s
.

U
i
g
h
 
1
,
.

h
i
g
h
 
R
 
a
n
d
 
l
o
w
 
A
 
d
e
t
e
r
m
i
n
e
s
 
g
o
a
l
s
 
w
i
t
h
 
t
h
e

h
i
g
h
e
s
t
 
p
r
i
o
r
i
t
y
.

P
r
o
v
i
d
e
s
 
d
e
t
a
i
l
e
d
 
c
o
m
p
u
t
e
r
 
a
n
a
l
y
s
i
s
 
c
f

r
e
s
p
o
n
s
e
s
 
b
y
 
s
o
c
i
e
t
a
l
 
g
r
o
u
p
s
 
a
n
d
 
b
y
 
d
i
f
-

f
e
r
e
n
t
 
c
o
m
b
i
n
a
t
i
o
n
s
 
o
f
 
v
a
r
i
a
b
l
e
s
.

S
u
g
-

g
e
s
t
s
 
t
h
a
t
 
d
i
s
t
r
i
c
t
 
p
e
r
s
o
n
n
e
l
 
a
n
a
l
y
z
e
,

i
n
t
e
r
p
r
e
t
 
a
n
d
 
r
e
p
o
r
t
 
d
a
t
a
 
t
o
 
v
a
r
i
o
u
s
 
p
u
b
-

l
i
c
s
.

N
o
t
 
f
o
r
T
a
l
:
y
 
a
d
d
r
e
s
s
L
A
.

I
s
i



-8- pjb

Desi.6.11_)'our yun PrOCLS

Perhaps the best and the most meaningful approach would be for the

school district to design a needs assessment process that would be

unique to its own community. This could'be accomplished through a

volunteer steering committee composed of interested community members,

educators and students. The time and work spent on the project would

be considerable but the benefits should far outweigh the cost.

A combination of original idcas, advice from other districts and

input from reviews of commercial needs assessment models, in all prob-

ability, would produce a better package than could be purchased. This

method has an exceeeent chance of eliciting genuine involvement ;uld a local

school pride among the different groups of people participating. A

further benefit extending beyond the needs assessment activities con-

sists of the increased openness and communication among these same

participating groups. This alone should be enough reason for involving

many uitterent segments of the population.

IL is also reasonable to expect that the implementation, evaluation

and recycling factors would be received better if the entire process was

locally designed with input coming from many sources.

Designing a ,:eeds assessment does not mean developing an entire

system from nothing:. What the needs assessment process does offer is a

coordination of efforts and a putting together" of many isolated parts.

This enables the district to get a global picture of the direction that

their schools are taking and then be able to exercise some control over

it according to the, wishes of their constituents.
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Having seen d general framowork for needs assessment and a brief

comparison of the three models it is easy to identify operations already

occurring in the schools that can be incorporated into needs assess-

ment. Figure 2 lists some of these operations in conjunction with the seven

tactors. Through a planning process, this chart could be used as an

aid in deciding which needs assessment factors could be associated with

each of the operations. For instance, as marked on the chart, achievement

Lusting could be associated with student characteristics (Factor II) and

evaluation (Factor vI).

Conclusion

it should be realized that there is not a prescribed plan to follow

that will guarantee a successful needs assessment for a particular school

district. However, with careful planning, serious intentions, and a

commitment of resources; a needs assessment can produce extremely worth-

while results. Perhaps the most valuable outcomes are: (1) the com-

munication that it encourages among educators, community members, and

students; and (2) the identification of what is occurring in the schools

which, in tarn, identifies the gaps in educational outcomes and processes.

Without the formal procedures associated with needs assessment, the

coordination and motivation to accomplish these ends would be missing.
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